
Teaching and learning:
evidence-based practice



Introductory Reflections

• What are the evidence-informed principles at the heart of our teaching for learning policy?
• How do these principles inform curriculum design?
• How has this policy been implemented to ensure a consistent but subject specific approach?
• How do we monitor and evaluate the efficacy and consistency of our approach?
• How did the inspection team gather evidence on this area?

What do you feel your school / college does very well in relation to this workshop’s focus?

What do you feel your school / college could improve in relation to this workshop’s focus?

Is there anything specific that you’re particularly keen to find out more about?



Introductions

• 27th year as a teacher
• English specialist
• Previous roles have included leadership of subject 

and faculties; lead practitioner for teaching and 
learning; SENDCO; Director of student 
achievement

• Current role: Assistant Principal with 
responsibility for teaching for learning and trust 
lead for the Early Career Framework, ITT and 
NPQs



• What are the evidence-informed principles at the heart of our teaching for 
learning policy?

How do students learn and remember?
What are the most effective teaching
and learning strategies to adopt to 

support this?
How can students take ownership for
their own learning?
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• How do these principles inform curriculum design?







How is 
curriculum 
planning 
connected to 
principles of 
interleaving and 
distributed 
practice?







How does distributed practice work?

• Effective distributed practice in education 
follows four steps:

• Initial mastery — Students are 
introduced to the material and achieve a 
baseline understanding of the topic.

• Spacing — A considerable amount of time 
passes after the material is first learned.

• Retrieval — Students must retrieve the 
previously learned information from 
memory during a new learning session.

• Repetition — The process is repeated and 
material is re-learned over several 
sessions.

• Essentially, the learning process looks like 
this:

• Short term retention → spacing → 
retrieval → long term retention.

• You need a break in between to gain the 
full benefits, reduce fatigue and develop 
skills.



Metacognitive advantages: 

• 1. Priming

• 2. Long-term memory consolidation

• 3. Contextual differences

• 4. Complex thinking

• 5. Procedural memory



DIL  TO IL!

• DIRECTED INDEPENDENT LEARNING

• INDEPENDENT LEARNING



Spaced/distributed practice





How can we encourage this?

• Spaced curriculum-blocks of knowledge and skills

• Planners/revision timetables

• Assessments spaced and interleaved

• Cumulative assignments

• Spaced and interleaved home learning tasks



• How has this policy been implemented to ensure a consistent but subject 
specific approach?

• Principles not ‘hoops to jump through’
• Ongoing CPD and reflection with subject specific conversations and planning built in
• Collaborative planning across trust in subject specific teams
• Developmental approach to learning walks and lesson visits
• Peer support
• Increased subject led CPD to build on and refine whole college messages and CPD sessions
• Coaching programme
• Senior link meetings
• QuIP priorities



• How do we monitor and evaluate the efficacy and consistency of our approach?



• How did the inspection team gather evidence on this area?

• Lesson observations
• Conversations with students
• Conversations with teachers
• Shared documentation 

including example 
programmes of study and TfL 
policy



What information did we provide?

During lessons visits and meetings:
• Programmes of study
• Assessment and feedback schedule
• Assessment wrappers
• Examples of DIL(directed independent learning) tasks to exemplify CPR 

approach
• Revision campaign materials
• Student communication schedule
• Tutorial programme
• Study advice booklet
• Study cycle poster
• OPTIC posters (employability skills)
• SPOC (student voice) questions and summary of responses
• Parental and student surveys
• Student folders-in lessons and work scrutiny

Portal upload:
• SAR and QUIP
• Teaching for learning policy



What activities did inspectors undertake?

• Lesson visits
• Student interviews
• Teaching staff conversations
• Middle and senior 

leadership meetings
• Tutor team conversations
• Folder and feedback reviews
• CEDAR reviews
• Paperwork reviews
• Student and parent survey



What common questions did inspectors ask students?

SUPPORT
• How do you know how well you are doing?
• Do you know how to improve?
• Are you set work to do outside of lessons?
• Do you receive feedback on this?
• Why are you attending TAP (teacher access period)? Is it helping?
• How did college help you make the transition between school and college?
• How were you supported during lockdown? What were lessons like? Do you 

feel you are behind because of it? How has this been addressed?
• Are you expected to self and peer assess? Do you know how to do this? Is it 

useful?

LEARNING CULTURE 
• What does it feel like to be a 

student at this college?
• Do your teachers have high 

expectations of you?
• Has the course got harder? How 

have you been prepared for this?
• Do you have to think hard in here? 

Is that the same in your other 
subjects?

• Are you becoming a better learner 
at college? How?

• Do you feel ready to study at 
university? How has college helped 
with this?

CURRICULUM DESIGN
• How does this work build on what you have done previously?
• Can you make links between your subjects?
• How is this helping you learn/remember more?
• Do you review previous content?



What common questions did inspectors ask teachers?

To staff:
• How do you provide feedback to your students?
• How do you feedback on spelling and grammar?
• How do you assess student progress?
• How do you identify any learning gaps?
• How do you help students to remember more?
• How do you structure your curriculum? Why?
• How do you adapt your teaching for your SEND 

students?
• How do you decide what resources to use?
• What skills do students gain from this course?
• Do the students arrive with gaps in knowledge? How do 

you address this?
• How do you know the students have developed the 

knowledge/skills you wanted them to today?

Key areas:
• Planning and 

adaptations
• Feedback and support
• Knowledge and skills 

development



What common questions did inspectors ask leaders?

To leaders:
• What are the key teaching and learning priorities for the 

college? How are these communicated and monitored?
• How do you design your curriculum to develop knowledge and 

skills?
• What is the approach to learning outside of the classroom?
• How do you track achievement/underachievement?
• Are all groups of learners progressing equally in your area?
• Do you know where your strengths and weaknesses are?
• Give an example of how you respond to any gaps in progress?
• What role do middle leaders play in improving teaching and 

learning?
• How successful is the curriculum in your area?
• How do you make sure teachers have strong subject 

knowledge?

Key areas:
• Tracking of progress
• Consistency of approach
• Awareness of evidence-based 

pedagogy
• Subject knowledge



Plenary Reflection

Can you identify some key priorities / strategies / systems 
that you could introduce or develop further within your 
own school or college?


